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Discipline and Guidance: 
A Thin Line in the 
Middle Level School 

What At-Risk Students Say 
About Middle Level School 
Discipline and Teaching 



T THE MIDDLE LE\TL, scIkk)! climate, ciirr.culum, instructional 



X ^.strategics, and the availabilit}' of positive adult role models all affect 
student performance. 

The home environment, teacher attitudes, and the communic .tion system 
within the building can all have an impact on how much time certain students 
spend out of the classroom and the learning environment. In short, middle 
level administrators may choose to provide either a guidance/growth atmo- 
sphere or a discipline/control environment for the early adolescent. 

If the principal encourages an atmosphere where ever\' student has an adult 
advocate m the building, the guidance office or advisorv' session may become 
the problem-solving location in the school. Students may even develop a set 
of skills and appropriate Ix^haviors through posinve interaction with peers 
and a consistent adult (Bergmann and Baxter, 1983). 
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The Survey 



AM*R\TY WAS rNni-RIAkhX to dcvniinc siuJcnr perceptions 
()t discipline ctVcctiN cncss, rciclimi; stntegies, .ind slIiooI clim.ite K.irlv 
adolescents between tlic .iges of 1 1 .ind 16 in 20 middle le\el s<.Ii(H)Is were 
inteniewed The schools were represent.itne ot Kirge iirb.in, subiirb.in, .incl 
riir.il settings 

All tlic students were identified b\ tiie prnuip.il .is *\u risk" or .is li.mng 
trequentb re[X)rted discipline piobleiiis None ot the students w.is troni 
spec M I Li.issr(H)iiis tor beli.n lor disordered or eiiiotioii.iii\ disturbed students 

h.icli priiKip.ll w.is .isked to identitx the 10 stuelents most tretjueniK sent 
to the oiriee, liowexer, some princip.iis lelentitled more tli.iii 10 students A 
tot.il ot 154 bo\s .ind 66 t^nis weie inteniewed 

hor the most p.irt, the students w ho weie inter\ lewed weie i^reg.nious .inel 
t.iik.itne riie\ sinipK needed more time to soti.ili/e tli.in the school d.iv 
.il lowed M.in\ were new to tiieir build ini; .iiid to the piocess ot eh.ingnig 
te.ichers tor e\er\ el.iss 

As one sixth i;r.ide teni.ile st.ited "I li.i\e so iii.iiix te.uliers with so ni.inv 
rules tli.it I do the s.inie tliir»ii .ill the time .ind sometimes I <»et in trouble 

H.ieli student w.is .isked in .i persoii.il intcr\ icw to respond to the tollowing 
1 1 questions 

1 lell me .ibout \our school 

2 Wh.it do \ou like to do iii \oui sp.ire time' 

^ lell nu .ibout the kind ot te.iehei tli.it \ou le.irn best t'lom 

4 I I.ne \ou e\er been sent to the pniieip.irs or .issist.int pnncip.irs otliee? 

5 \Vh\ were \ou sent' 

6 Wh.it w.is \our te.iclier doing when \ou were .isked ro le.i\e tl.i.s' 
"7, How did \ou tl*el .ibout being .isked to le.ixc' 

8 Wh.it IS the e.isiest subject tor \ou to le.irii .md win ' 

9 Wli.it IS the li.irdest subject tor \ou to le.irn .iiid wli\ - 

10 Wli.it do \()u think should li.ippen to students who .let out in cl.iss or 

bre.ik other scIkhiI rules' 
1 1 Wli.it iiiess.ige would \ou like togi\e te.iclieis .iiid piiiieip.ils .ibout how 
to iii.ike School .1 territle pl.ice to be' 

llie purpose ot* g.itlieniig student ide.is w.is to identit\ .in\ iiistiuction.il 
str.itegies tli.it might help .i speeitk group ot e.irU .i dole scents st.n in sdvjol 
.iiid in turn, m.ike lite cisie*" on themseUes .iiid then te.ichers 

The tollow iiig ex.iiiiples, t.iken tVom .ictu.il iiiterx lews, .ire eNideiice ofth.it 
thin line tli.it sep.ir.ites the processes ot discipline .iiid guid.ince .iiid in tuin 
costs middle le\el te.ichers .iiid pniuip.ils iiioiitlis ot lost leirmng time .md 
cre.ites jxuenti.il .it-nsk students 




Tini IS coiisistcntlx "7 ni mures l.uc tor his first pen k\ Kinguai^c arts class I fc 
IS sent to the ortlcc c\cn d.n tor a tird\ admit slip, and iisualK misses a total 
of 15 minutes of class time b\ the time he returns 

When asked h\ the inteniewer \\h\ he was consistentK iaie he lephed, "I 
am the oldest ofrne kids M\ mom works the night shift and doesn't get 
home until after school starts I must get m\ \oiinger hrothcis and sisters 
read\ for the da\ care program and walk three of rhem to the elementar\ 
sch(K)l There is no wa\ I can drop them otl and make it to this building on 
tune. e\en if I run 

**Mv teacher sa\s that's no excuse " 
Ijsn, Bi th, mid ]omi ( '^th jjmdm} 

These girls are sent to the office at least once a week for talking in class, 
riiev tend to talk when the teacher is Icctuiing or grading papers. The\ are 
\er\* closc friends and don't seem to mind missing classes 
Hnl ( 'tJ) flradcr) 

Hal feels that the school has offered him nothing hut giief His older 
brothers ha\e all dropped out. as did his father Hal feels he has a rep^'tation 
to maintain as a troublemaker and \andal 

When asked wh\ he \andali/e'-i the school and bullied \ounger children, 
Hal replied. "ItN a lor more fun than sitting in class " 
Amy (Srh jjradiT) 

Ann IS a pregnant 8th grader who has missed one third of the school \ear 
because of pregnanes -related illness When she does come r*) schoc^L she is 
sent to the otfice tor not ha\ing her homework done 
Cxlin i6th flrndcr) 

Celia IS a slightK overweight child who hates gvm class B'.cause she hates 
g\m, she ne\er remembers to bring hei g\m suit and shoes and is, theretore, 
sent to the otVice tor not dressing properK She is tailing phvsical education 
for lack of participation 

There seemed to be little relationship between these student's beha\ lor m 
the classr(H)m and the counseling process None of the students mentioned 
an\ connection between the discipline and counseling process. 

All students who were mteniewed tor the total stud\ mentioned that this 
was the tlrst time ainone had asked them their opinum aUiUt ans thing 

The students were inter\iewed pri\atel\ and asked to check what the 
inteniewer had \\ntten as their tespK)nscs betore the\ let't the r(H)in 
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Interview Results 



The intormanon from the suncy paints a more px)siti\e pieture of student 
pcreeptions of their seh(K)ls than pnneipals and teaehers might expect. 
When asked in the first quest km to describe their schix)!, 53 percent gave 
j'H)s;ti\e comments, v^6 pcrcen.l ga\e negati\e comments, and 1 1 [X'rcent were 
neutral or noncommital 1-or the most part, this group of students hked 
sch(X)K or at least most aspects of it 

In gene;al eon\ersations, the teachers of these students frequently men- 
tioned that the students had a bad attitude toward sch(K)l The following 
responses, listed in order of frequency, offer a shghtl'. more posit lye 
pcrspccti\e 

When ihe researcher asked stuclents to 'Tell me ah)ut vour schix)!,'' the 



folh )v mg re s )p.ses w ere reee i \ ed 

C lafcf^ory of R espomc \ umber of R espouses 

1 Teaclicrs are nice (ok. great. g(HKi. hrlpful. f.Mr. 49 
don't liold gmdgos. like kids, under st.iii ding. 

tricndlv) 

I like it. it's ok (euept Inst lunch houn. tlo.in. s.ifc. 49 
not great, hut fun. .^11 right, need ikw iotkers 

2 It's great (tun. nice, le.irning a lot) 

3. Kids a. \i nice to each other 29 

4. I don't like it (hate ir. )ail) 26 

5 I'm getting « g(K)d educati<>n here (lots to offer. 2,S 
learning lots; 

6 It's bonng 22 

7 h has strict mies (unfau ) 21 

8 Teachers are mean (uiJ nice not prepared, don't 19 
utidersr.ind kids) 

9 Kids are nice ro ca'.h other (hut Sth giaders pick on 18 
6th graders) 

10 Teaeher*' dt)n't listen to stu<!cius IS 

11 It's big (crowded, bigger iMan e!enien:an ) 14 

12 I h'. scliediile atfc^^ts m'. (lundi ^xtkkI, need more 13 
time to blow orfeiK'.gw need nv»re time to talk tt) 

trieivK. dav stait*- :(x> ejilv. cli.iiige cl.isses t.K) o!- 
tc-R, need nion rmie K'tweei: d.isscs, the d.iv is ten) 
long) 

13. There arc friendiv jXH)ple here 9 

14 Being ih:w is sen* hard 7 

15 I like the taeilities 5 
I like the teachers' uavs i)t te.uhii^g fJ 
I can sec mv friends 5 
Hxplor.uon- is grc.u 5 
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Catcmy of Response Sumha of Riwpofhrs 

16 Teachers ta\()MU-s 4 

17 It\ not boring 3 

18 It\ liU* a dav at work 2 
\\V iKvd more after- School s[>orts tor girls 2 
There's iKHhing liere to inspire sch(H)l spirit 2 
Teichers talk Ix-hind students' backs 2 
1 like other slIuh;Is better 2 
I get lot-s ot anention 2 
The work is ok. 2 
VVatth out at lunch time 2 
C Counselors help us 2 
Detentions don't work 2 
Lots ot homework 2 
You ha\e to be in st\le 2 
Lots bener here than K-S 2 
You must participate in g\m or get detentions 2 

In an effort to eletermine the le\el ofatrihation that these studei.ts ha\c 
with sch{K)| activities, thev were asked what thev hked to do in their spare 
tiPK. Many ga\e nuiltiple responses, and all responses were tabulated. 

While sports acti\ ities far surpassed any other actn Ir^^ it w as interesting to 
note that few o\ these students \\e\e imohed in school sports actn ities. Most 
were in\ol\eel in park district or communIr^ sj>ortv and had lost their eligi- 
bilm to piav at school because of the number of detentKnis or suspensions 
they had. 

The activities of these earl\ adolescents spanned the realm of loneliness to 
gang-planned parties. There were no sigmfieant ditfercnces between hovs' 
anel girls" resj'H)nses. 

The following responses wei^ gi\cn ;(> the question, "What do vou like to 
do in your spare time'" 

CMtejjiny ofRcspome \umhn of Rc<:poiiscs 

1 ria\ sjx)rts 1 1 1 

2. Ride m\ bike 42 
Be w ith nn friends 36 

4 Listen to musK 20 

5 Watch T\' 16 
Cio to the mall shopping 16 

6 Talk on the phone ' 14 

7 Parrv (drink and stutf) 13 
<S Fish and hunt 12 
9 Read 10 

10 School clubs 7 
Skatelx)ard 7 

1 1 Not Ix' 11; SLh(H)l activities 6 
\*isit mv tamiK 6 

12 Take things apart to sec what\ inside them r 
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( atijion i>l Ri ^pouH 
Dr.iw 
SUip 

I itt woiulits 
Cio t(» m(>\ K's 
Cio to tlu' ^ 
ri.i\ 

Sk.itctimn 

14 C nllca tlunnv 
I'.n 

Sit .iroinui .ind do notlung 
Write notc^ 
He \\ ith ni\ dot; 
Siiil: 

15 I lor^ch.uk ruii 
( oiiiputer^ 
Riinninu 

•\\OKi [X)Ikc 

S*.h( )ol\\i)rk 

I loilKWDlk 

1 lobbus 

16 Cio on tups 
Sli(>\el ' mm 

Sit .ind think .iiid do h.in 
Stud\ 

Iki: tor iiioiK\ tioiii iiu paimi^ 

Ciiiir.ir 

( .it*.h ^iiakis 

I lelp ni\ iiiom 

C\uise troiibit. 

H.ib\ ^it 

I don't .ui\ ^p.iu tiin<. 



.\ Utidh 1 {If Rt^pOJlH ^ 

5 
ri 
4 
4 
4 
4 
4 
4 
4 

3 



A \cn impoit.int Lomponuil ol iinJcist.indini; the nature ol .u-risk stu- 
dents IS to diseoxei wh.u dots wDik loi tliem in the Llassroom bor that 
ieaM)n, the students were asked to des^nhe the tea<.lier liom w liom the\ learn 
!xst 

This was a dillkiilt task lor most Tliex w anted to elaborate on the honors 
of the teaeheis iVom whom the\ learned tlie least 

Again, there were no sit;nilkant dilVerenLes between the i;irls' and bo\s' 
responses Ciuis, m general, were la more desenptixe and eited peisonal 
mannerisms more tiian mstiiiLtional strategies 

The statements listed below oiler a profile ol the teacher who tan best 
motivate those students who tause problems loi other teacheis The question 
was, *Mell Me about the kind ol teathei \(>ii leain best Trom " 
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( \ltt (JOn' of R^^|hfH^C 

1 One who h.is .i sense ot hunioi 

2 Cines nic help wluii I need it 
Gives me e\tr.i help 

3 I'ndcrsi.iiuls kids .nid is conceiiKd .iN)\it thmi 

4 Fvpl.iins tile siib|ea \en thoioiiuhK 

Helps i!idl\ idu.ilK 

• .It m\ desk 

• w.ilks .iround the r(H>ni 

• pri\.itel\ 
One who is sftt .md m.ikes vou wurk 
Ont wiio IS I ,,.e 

One who helps me with m\ persoi\ii piohlenis 
M\ m.irh te.uher 

One who uses lots of tx.impks .\nd 
demonsti.itions 

CJixes us projects .md leis us p.irtitip.ne 
One who re.ilK w.mts \iui to suiieed 
M\ stieiKe te.Klier 

Cioes step h\ step .ind d(Ksn*t move tin until 1 
underst.md it 
Listens to kids 
Keeps expett.itions hit^h 
12 One who eii]o\s te.Khini: 

One who is dr.im.itie .md .uti\e 
One who is t]e\ible 
Soei.ll stud'es 

One who tests \ou to see wli.it \ou do know 
r.ither tli.in wh.it \ou do'-'t know 
One who doesn't ui\l so nuuh wt)ik 
(lionieworki 

Lets us t.ilk to oui friends 
One w ith hir rules 
One who is .ilw.us oig.iiii/ed 
One w itli p.itieiUL 

One who i:i\es lI.iss time to do lioiiKWdik 
One who shows nuitu.i! i.ippoit 
One who likes nit 

One who ni.ikes \ou fed i:(M)d .ihoiit Iciinmu 
i)ne who is sni.m 

One who does things outside ot cl.iss with us 
One who t.ilks .i lot 
Is \oungei 
I'^nijlish 

Rew.iids g(H)d Ixli.niois 
Tells \()u in .idx.iiKe wli.it vou .irc to dt) 
I'ses \OL.ihul.ir\ we undeist.ind 
I'ses the o\ei luMd 
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\ tnuifn of Rt \poii\cs 
54 
40 

24 
23 
23 
13 

ft 

4 
23 
15 
15 
13 

12 
11 

<) 
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( ntiUion of II spofiu^ ^imih; ; of Rrspo im v 

17 Writes inij"H)rt.int stuti on the ho.iicl 1 

Ciivcs c onset] uciKcs 1 

TckIics suitl \\c n(\cr knew I'Ctorc 1 

n(K*s progr.ini rc[>)rts j 

Lets us tlu'u i^uni J 

Where I like the Mih)ect 1 

Ci(K-s over homework with us j 

Tre.its us like .uiu Its 1 

Is cheertiil j 

Tells js when we h.ne nv.ke-up work 1 

M.ikes Us t.ike notes 1 

Aets like liiniselt' inste.ui ot a te.Khei \ 

Tells \ou how, not )ust what to do J 

\ Lis ni.inners I 

Ln)0\s us .ind wli.n we Jo 1 

Rew.irJs \ou \crh.ili\ wher. \ou Jo somethinu 1 

g(X)J 

Hneour.iges \ou ] 
RejJpjt^ 1 
S[x*lling 1 
D(K*sn*t punish \ou tor little rhini^s 1 
Isn't K)rinii 1 
Their room is .i nice pl.ite to he 1 
One wlio le.nes nie .ilone 1 
Lets us Jo wIku we w.int 1 
Question Four, ''H.ivc you c\cr been sent f) the prineip.iTs ofike from a 
class^" was .isked to en.ible the rese.ireher to classify the students as creating 
cLissroom problems rather than school problems (meaning bus, hallwav, 
cafeteria, anel other ha/ardo»is 'ocations). 

Twelve students iniriallv said no, thev had not been sent to the principaTs 
otllc*:. The\' ^» ent on to sav that tlie\' had been sent to the assistant principaTs 
office but had nc\er been to the principai\ oftice When asked if thev had 
been sent to the counselor, 20 students said ves. 

Students' peiceptions ot whv thev were sent to the otfice \aried trom 
accurate ones, to a belirf that .^,11 infractions were alleged More than 80 
percent of the boys were .ent for talking; 82 percent of the girls were sent for 
aggressive actions such as fighting, throwing things, etc. Few girls were sent 
for talking, and most had long records of truancv and tardiness. 

Interesting t]uestions are raised, but not answered bv the students' re- 
sponses to, "Wh\' were \'ou sent to the principaTs otfice?" 

I<t't^^ofi \umbe) ofRcspomes 
\ T.ilking 76 
2 Fighting S6 
T.ilking b.ick to te.ieher 37 
4 Goofing otl 36 



Rt(tsofi Snwhti of Rr<po)iso 

5 Triiana IS 

6 Skipping detention I" 

7 No gMnsuit 16 

8 Throwing things (paper. i 15 
9. Tardiness 1,^ 

10 Didn't d'.. what I was asked 10 

11 N(K ha\ing nuterials ^ 

12 Violent acts ag.unst others 
(Someone else's) fault 

13 H.illwax hehaxior 6 

14 C hewing gum 6 

15 Swearuiji 5 
Not ha\ing homework 5 
Multiple oHenses 5 

16 Don't kno'N 3 
Not listen Mig in dass ,^ 
Bus beha\ lor 

Behind in work 3 

1 7 Writing notes 2 
Drugs 2 

18 Sleeping 1 
Smiling i 
Sto(Ki up tor a triend 1 
Left m\ l'KH)ks on tl(M)r 1 
Broke a peiuil 1 
I asked to K* kicked out Ivuuise the teacher c illed 1 
nie a name 

Had someone w ntc a p.iss tor nie 1 

Brought e\plosi\e to si lux)! 1 

Let of! tireiraikers | 

Missed he bus 1 

Drawing on Jialkhoard 1 
Willie cause and ctkct ma\ he impln d b\ the responses ro the next i]ues- 
tion, tiiere was no .utempt to stat:stieal!\ determine what stiategx eaused class 
disruption hv these stiidents Studcivs were \en' clear m their definition ot 

the ditVerence between lecturing am! teaching 

As one student ><) suecinctK put it, "Lecturing is when \ou iie talking Ui 
wiioexer happens to he there, and reaching is when \ou know the students .n 
vour class and let them partuipatj " 

When asked what the teacher was doing when the\ were asked to 'ea\e 
class, the students replied as h>liows 

Cntcqoiy of Rt'sp(mu' Smuhn of Rivomcs 

1 Talking (lecturing) 49 

2 Sitting at her desk 20 

3 reaching us I'y 

4 C orrectiiig p.ipeiN il 
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( \uaiofy of Rispimu- Sitwlu i of Rt^poHw^ 

Work time 9 

5 .1 siihstitutc 7 

6 T.ilking to .inotlK r tcitlicr 5 

7 U-lliiif: .It mc 4 

8 C'uttmj^ mc down 3 
T.i Iking to nic 3 
Writing on tlic h(Mrd 3 
Helping .inothcr stiK\'nt ■? 

9 Rc\ lew mg the test 2 
r.ilkmg to other kids 2 
Ciiving homework .issi^nment 2 
Re.iding out ot Ixxik 2 

10 M.iking us t.ike notes 1 

Talking .ibout t.imilv 1 

Collecting t"(H)th.ills I 

Uciiig unorg.ir, 'ed 1 

Refusing to lot me go lo the Kith room 1 

r.iknv; .ittend.inee I 

HoHig nothing 1 

Doing .1 demonstration 1 

W.is out ot tlie room 1 
It' teachers assume that remo\inii a student from class causes a change in 

behavior m the student, the answers to the next questioti. "How did \oii feci 

ah)ut being asked to lease class^" ma\' prose insightful 

Because nian\' of these students were multiple otVenders, we must assume 

from their responses that this t\pe of disciplmar\' action is inertectis e for 

changing their behavior. It mav. however, do wonders tor those students 

who remam in class 

How did \ou feel about being .isked to lea\e class^ 

1 It dt)esn'i U)tlicr me. I don't c.ire It tee Is good to 65 
le.n c 

2 It w.is unt.ur 2.^ 
^ 1 pl.inned lo get kicked out 21 
4 It lx)tlKTs me 1 c.ire bec.uise 18 

• tr(-tible .11 home 

• kids l.iugh 

• 1 c.in't st.u with m\ friends 

• mom will t.ike .iw.i\ b.isketh.ill privileges 

• It's not m\ t.uilt 

^ Uad ( 1 1 doesn *t teel g( 4 )d ) ,4 

6 F.iir (1 desened iti 10 

^ It keeps \ou troni le.irning 9 

8 Se.ired ' 8 

9 hmb.irr.issed 7 
M.id 7 

10 It depends on wh.it ti.iss it is 6 
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Rt^poft^e Xninlh) of Rr^pouH'^ 

1 1 It's hm 4 
Don't know 4 

12 non'r'ikcit 2 

13 Ciiiiin 1 

The discncli.\nrcJ students in this sti.J\ were r.irelv remoNed trom their 
e.isiest class Two students would tome to school tor th.it p.irtuul.ir el.iss and 
be truant tor the re.st ot'the d.i\. 

When .isked what their easiest sub)eet w.is, the follow ini; responses were 
gi\en hv the total gioup 

RiSpvfisr Xttwhr) ofRr^ponu^ 

M.iili 90 

Hntjiish l.intju.im. .iits 43 

Science 34 

Sot i.il studies \9 

Re.idinji 1 5 

Ci\m ' 9 

An 6 

IV.ini.i 6 

Spectli 6 

Spelling () 

Choir ' 4 

Ali;chro 3 

\V(hk1 working 3 

C'oniniunk.ition arts 2 

Hcilth 2 

Sew ini: 2 

B.ind ^ ! 

Sp.inisli I 

Conipuicrs 1 

Cl\KS I 

MctirouKs I 

C .ircers I 

Students were then asked win this subject w.iseas\ toi theiii 
Rispothf Xnmhi) of Rt^poHU'^ 

1 Bec.uisc ot the tckIici 58 

2 I do well in n 44 

3 h\e.is\ 14 

4 I like It 13 

5 riie subject IS intcTcstniL; 19 

6 It's tun 14 

7 I like to tn ditteicnt thuius 6 
I like the kids in there 5 
lt\ e.is\ to p.n .ittention m theie 4 

8 1 don't know 3 
Hec.uise ot the worksheets 2 

9 No homework 1 



Disondiaiitcd students were rreqiientU remoxed from or failed to attend 
their hardest elasses. These voiingsters did not seem to be able to grasp the 
relationship between lack of atteiidaiiee and difHeultN with a class 

StKial studies ranked number one in hard classes for this group Manv 
students were adamant that there was just ttx) much irrele\ant material to 
learn, and that the information w as taught in a boring wav. 

H\idcnce of the egtKeiitrie nature of this age group was found in the 
female student who said, "Pni not interested in people in C^hina, I ha\e 
enough trouble making friends here." 

Another student said, "I ain't never gonna use Mesopotamia for nothin/' 

Other hard subjects for this group included math, science (when taught 
onlv from a te\tbHK)k), and English gramma r. 

The following responses were recei\ed to the question, "What is the 
hardest subject tor you to learn and whvr'' 

datcqofy of Response Sumhir of Responses 

1 ScKial Studies 71 

{historv — 12, geograpln — ei\ics — 3) 
2- Math {algebra, pre-algebra) 57 

3. Science 45 
Biolop* 10 

4. Knglish (language arts, spelling) 33 
5 None 9 
6- Foreign langu.ige 4 

Shop 4 

7 Reading 3 

8 Home Hcononiics (scwmgi 3 
Art 3 
Srud\ skills 2 

y Health 2 
Husincss i'ntcrpriscs 1 

While the teacher made the vVoiest sub|eet easv, the content w as the culprit 
111 making a suhic^ruithcult. It would seem logical that principals and teach- 
ers w(}»^!vi assess w ith this group of students w hv thev weie ha\ ing ditiiculty 
III their hardest class and work with them to correct the problems 

Other reasons gi\en for the hardest subject inclueled the following. 
( Mtcqon' of Response Sitmlnr of Re^pou^es 

1 riic work IS hard and confusing 1()3 

FrCijucnt comments 

• I don't understand it 

• Decimals in math 

• \'(K.ibul.ir\' in science 

• dr.immar 

2 I hc reachei\ personalitx makes it hard for nie to 42 
learn 

• The teacher doesn't hke nie. 

• The teacher makes it hard for nie to learn 
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C titajoiy of Ri'^potisc \ntnhi'j of Rcypofiu^^ 

3 The UMchcfs methods m.ikc it hard tor nu* to Ic.irn 37 

• T(x) much tc.ichcr talk 

• T(H) m.inv do it without tcliiiig us how 

• Teachers in science and Hnghsh doiVt explain 
enough 

4 Tni not interested in it (>rdi)ii't know the subject 28 

5. ThereN t(x) much work (c.s[X*ciallv homework) 19 

6 Tni not gtxKi at it 16 
7, irs mv fault — Tm ju.st la/\ 5 

Students u ere tiien asked w hat the\ would do w ith students w ho acted out 
in class or frequently broke seh(K)l rules. While the major response w as to 
have someone real!\ listen to them, most snidents reintbreed the system that 
currently existed in their building, but w ith fairer implementation. 

Responses Stiwbcr of Re- 
sponse^ 

1. Listen to them — ask thcni wh\ the\ did it Talk to 33 
them 

2 Gi\c tliem referrals t>r warnings 29 

3 Gi\e them a detention (hut not for minor things 25 
like chewing gum) 

4. Gi\e them in-sch(K)l suspension for hig prt)blcms 22 
and make them work there 

5 Keep the same rules and cio the same things \ou do 10 
now 

6. Gall parents 8 
Parents shonld ground them 8 
Parents care more than teachers do 8 
It depends on what thc\ ha\e done 8 

7 Send theni to the olHce 7 

8 Gi\e theni a Saturda\ detention 5 
Send them home 3 
Nothing — the\ are tr\'iiig to li\cn up the Llassr(H)m S 

9 Sus[X'nd them — out of slIkk)! 4 
Punish them 4 
Send them to the hall 4 

10 Kan detentions — thc*\ aren't useful 3 

1 1 . Make them sta\ after school and make up class 2 

12 Stav in olFice h)r a week and do work 2 

At the end of c]uestion 10, studems were told that the interMcw was 
complete unless there w as something special thev would like to say to teach- 
ers and principals. These ma\ well be the most important suggestions middle 
leyel teacheis and principals ha\e heard reeentK 

( ^ateqon of^ R espouse Xitw het > )f Re^poti u'^ 

1 Listen to kids 62 

2 Make the sch(x>l da\ shorter U> 
Hxemhing is ok the wa\ it is 18 

3 He easier on us 18 
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( atctjon ofRrspofhr \ umber of Rt ^poNH'< 

4 l>i)n't Ix* M) strict 16 

5 Don't gi\c Si) itjikIi hoiiKwork 9 
Go ca.sy on kids for minor otK*nscs 9 
Pon't make mc wear a g\nisiiit or send me to the 9 
ortiee if I forget it 

6 Let IKS go outside for liineh 8 
Give lis a chance to succeed 8 
Gi\c us more choice m electives 8 

7 Gi\e equal treatment (punishment tor the same 7 
offense). 

8 Get new (Ix'tter, vounger) teachers 6 
Get more involved v\ith the kids (Talk to lis, be 6 
there when we need \ou ) 

9 Make sch(K)l more tun 5 

10 \xi girls have more activities (i e , sjxirts teams) 4 
Don't re[X*at the same thing over and over 4 
Don't call the [xilice when Fm not heie 4 

1 1 Teach as in the wav we learn best 3 
Give us a longer lunch period 3 
Shorten classes to 30 minutes 3 
Out of .sch(X)l suspensKin isn't fair and \ou don't 3 
learn an\ thing 

Give us more breaks to see our friends 3 

Call home or send a note, talk to mv parents about 3 
me 

Make passing time longer 3 

12 Be nicer 2 
Get colder w ater in fountains 2 
I -et us chew gum 2 
Kieis are jUst as important as adults 2 
Don't make me teel like a mmoritv 2 
Don't let the kids run vour classroom 2 
I xt us w ear jackets in class 2 
Make teachers tollow the rules. t(H) 2 
Put obnoxious kids near the teacher 2 
Put all ot "us" on one tloor in one room 2 
Let Us bring skatelxiards to school 2 
Get rid of detentions 2 
Give more time between classes 2 
Make improvements at the beginning ot veai 2 
Get a new tardv policv 2 
Let us bring radios to school z 

13 LSS IS bener than class 1 
Whack them 1 
Give them work detail 1 
Follow through with what vou sav vou are 1 
going to do 
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( ^atrjion of RtynmH' 

H.nc them do something; tor tlic scIkh)! 

Ciiw tlicni c\tr.i homework so the\ .Kcomplisli 

soimtliing 

Fajx-1 them tor ma)or t'l^hts 

Gne detention for minor tights 

Put them in the slammer 

Sometimes the teacher kicks kids out hec.uise 

he IS in a h.id ukhkI 

Take point* otV their grade 

Make tliem write 10() times 

(Change their classes 

Have a class asscmhh, tiuHise the haddest stu- 
dent in sch(H>l and gi\e them three ^^w.its — 
then send them all hack to tlass 
Have them tell an asscmhK win the\ did it 
Send tliein to a counselor 
Ciive them a break 
Teach us to understand other people 
Don't e\pcet mt)re trom me because I liuik 
older 

Don't have court hearing tor tardv kids 
It wouldn't be a sch(X)l without people like 
vou 

Put radios in everv r(H)m 

Ciet rid ot Orange \ellovv lockers 

Cine more homework 

Inteniew teachers to see who are the worst 

kids in the scIkh)!, then get them together to 

see the reasons tor the students* behavior 

Don't give us so main subjects to learn 

Put drug detectors bv the d(X)rs and 1 2 ot the 

sch(H)l will get kicked out 

Cict new t(H)d 

Most ot the rime it's not vour fault that Tm in 
tn Hible 

Mind vour own business 

l^on't read to us 

Give us more tieedom 

Add vol lev ball tor si\th grade 

Give us more time 

Quit nagging more 

Don't call me names 

Have se\ education 

Have something tor us to do at lunch 

Don't assign sears 

Rules keep kids who want to particip.Ue trom 
doing so 



Rcspomrs 
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( 'ntajon of Rc\pouH \ nmln i of RespojiH * 

OiKc .1 sjx)rts sc.ison starts ISS should iount. 1 
not before tlicm 

Don't assign scats I 

Tut ninth grade in the high school 1 

Orter \ ideos at luiuh 1 

Let us make our own schedule 1 

Teachers get \our number, the \\a\ \<>u dress 1 
niakes a ditVereiKe in how \oii are treated 

I hate me and m\ Itte 1 

C'lit out Saturda\ detention, it doesn't work 1 

Make recess longer 1 

Ciet a Dew \iee principal 1 

C»et machines 1 

Don't take sides 1 

Don't call m\ house 1 

C»i\e us .1 Coke break rvvicc a week 1 

ra\ kids and tbe\1l come to school e\enda\ 1 

Make detention a longer time 1 

C»i\e suspension tor tardiness 1 

Don't paddle 1 

Put teachers in kids' place for a while 1 

C»i\e two da\s to do homework 1 

C»i\e kids nion* time to stud\ 1 

Let students read in detention 1 

If all the kids tound one teacher to be \u^k\. 1 
the\ should gi\e hei 3-14 da\s to improve and 
then tire hei it she d(K*sn't 

Let us eat cand\ 1 

Be innocent until proven gutltv 1 

rhe scIkh)! is tcH) dark 1 



riie messages from tins ar-nsk group of stucleiits arc obvious hverv stu- 
dent in tile studv mentioned at least once diinng the intcnicw tiiat tiicv 
would like someone to hstcii to tiicni, and their version of each incident that 
occurred 

If we arc to keep stucicnts trom becoming pcrmaiicntiv at-nsk or tailing 
through the cracks m the svstcni, we must devise a guidance-based discipline 
svstem that otVcrs stucicnts an adult who knows them and can be their 
advocate in the building All middlc-lcvel learners have a special need to 
establish positive relationships w ith sigiiitlcant other adults in and outside of 
the scliool em ironmcnt. 

Tlie principals who were inteniewed as part of this sunev stated that few, 
if aiiv, of the students who were frec]uentlv sent the otilce ha\e a positive 
supportive home environment One student had moved seven times in one 
school vcar. One student onlv came to sch(H)| after a court order was ob- 
tained. One girl w as liv ing with an oUer bovfricnd vScveral of these stuclcnts 
had total responsibilit\' for vounger siblings betore and after school. 

16 
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All the girls appeared to he niikeiiipt and pli\sicall\ undernourished beN - 
eral students were taciiig couit dates on truanc\ and \andalisni charges In 
general, the\ seemed to lack the consistent caring ot\m\ adult 

Several K)ys mentioned that the\ purposeK tried to come to the pnncipars 
oftlce )ust because thev needed an adult opinion. While man\ did not like the 
consequences of their beha\ lor, thev appreciated the consistenc\ and trusted 
the adults to be fair 

How, then, do middle lex el school administrators de\elop programs tor 
students who cause repeated classroom disturbances and are at risk ot alien- 
ating themsehes from the schooling process? The following recommenda- 
tions may pro\e helpful 

1 • Iclentit\' students w ho are the multiple otlenders in each grade le\ el and 
ask them to resjx)nd to the 1 1 questions plus anv addinonal ones appropriate 
to your building and environment. Tabulate the resu and share them w ith 
teachers. 

hi acldition, ask all teachers to identih' those students w ho are beha\ loralK 
at risk and tell w'h\ they think these students are ha\ ing problems 

^« Identih' the teachers who most frequently .send these students to the 
office and obserxe rhcir methodolog\' Look for too much lecture, t(K) little 
attention to phvsical needs of students. Look for dow :i time, p)or transitions 
between activities, and pro\imir\' of the teacher to the students who are 
causing disturbances 

1>KS the student w ho frequently is remo\ ed from class sit near the teacher, 
far away from the teacher, or with a group who nia\ encourage negati\e 
behavior? Are the teachers' standards realistic for the age group and the 
subject area? Are the teachers creating at-risk beha\iors bv their timing, and 
methodology? 

A suggested reference on teacher standards is Impromijj Middle School 
Insmtctwn: A Reseanh- Based Self Asscsswnit System, by Reinhart/ and Beach. 

3 • Assess the curriculum in the students' hardest subjects to see if it is age 
appropriate, interesting, and manageable. If a student misses three davs of 
sch(K)l, do thev miss an entire concept and fall hopelessly behind^ Are the 
tc\tb(H)ks written at the appropriate reading le\ el for these students? 

How are the students involyed in the content^ Are they passive receptors, 
or acti\ e invest igators? Do the teachers' guides provide activities of interest to 
students? Is the curriculum fragmented oi integrated? 

For help in designing an integrated curriculum see, /I Cumculum for the 
Middle School Tean, by Lounsbur}- and Vars 

4. Ask a random sample of the student^ in your building w ho are never 
sent to the office these same questions auw* compare the results. If there are 
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nianv similarities, establish a total student sur\e\ to eliicieiate speeifie 
strengths and weaknesses in the middle le\el sehool (from a student 
perspective) 

Ha\e a selected sample ot stuelents from each grade le\el determine what 
questions should be on a student sunev. Ha\e the teachers submit questions 
for the sur\ey See the sample in Appendix A 

5 • Design an active ael\ison' program and comprehensne guidance cur- 
riculum that includes the following. 

• In addition to the guidance protessionaL ever\' teacher must possess basic 
counseling skills Teachers are often not trained in counseling, but can be 
gi\en training m listening, group elvnamics, and parent conferencing. 
(x>unsek)rs can pnnide inser\ice for teachers in e1e\ eloping these skills 
This d(Ks not mean that the teachers become guielance experts, but that 
they become "sensitne to'' and "aware of guielance issues that atVect this 
age group and some speeitic means of getting help for the students. 

• Administrators and teachers must reeogmze the need for both informal 
and formal guielance in the middle sch(K)l All adults must be reaek for the 
"'instant crises syndrome" that in\aeles the li\es of these stuelents. Mieielle 
sch(K)ls are constantiv reacting to the needs of the stuelents Thev shoulel 
become acti\e. Principals must encourage teachers to take time and teach 
decision making, problem sohing, anel res[X)nsibilitv as a part of the 
curriculum 

• Advisorx' sessions are a \ehiclc for otlenng positixe guidance. They gi\e 
students a consistent aclult and peer group that meets on a regular basis to 
give them practice in the skills ncecled to cope with\lie issuci <)f unnvm^, 
up Therefore, time must be gnen during the school dav f()r aHusorx' 
groups to meet Twenrs' minutes is the minimum for an\' adxison session 
Some ackisorx' groups meet e\er\ dav; others meet twice a week. 

• Teachers antl all other sch(K)l adults should be trained in group process 
skills before they become imohed in a formal adxison* progivm 

• Inserxice and, if possible, retreats should be planned to help teachers 
prepare for the guidance program ancl frontline "'one-to-one" counseling, 
leachcrs, as well as stuclents, need support in this program 

• The formal acl\isor\' program must be written as a guidance cuiriculum 
with goals, activities, and means of e\ aluation. It must ha\e a definite 
sequence of topics and actixities that are not repeated as the students 
progress through the gracles Manv programs ha\e one topic per month 
with lists of activities that advisoiT groups can do to discuss or develop 
that topic Some pn^grams use December and March as service project 
months where the stuclents in ad\ isor\ groups develop a project for others 
in the sch(K)l or comnninitv 

• Health information must be a\ailahle to e\er\' student K\en teacher 
should Ix* aware of the health needs and phvsical development processes of 
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voiini; adolescents Mam of the giikljiiee issues will Ix related to the 
health issues of the students 1 opics sueh as alcohof drugs, se\, and disease 
are frequently on the minds ot the middle le\el student 

• The i;uidanee model should permeate the regular eurrieulum. ( onteiit area 
discussions and assignments can take on a much needed guidance fcKiis if 
teachers are aware of the issues For example, l(M)king at decisions made m 
historx or bv characters in classic literature can help students develop a 
sensitiMt)' to how adults make decisions and the steps that are needed 
Science is full of guidance issues that will atVect the future h\es of t(Klav\ 
middle schoolers 

• Parents should be informed abour the guidance program and united to 
participate in discussions with teachers and students on topics related to 
communication and tough issues such as drugs or se\ Parent education 
programs can also focus on guidance issues and he led bv counselors and 
teachers. 

6. Establish a discipline program that has .1 few clear lules with the 
consequences for infraction clearK statvd and uniforniK enforced Kinagew 
1981) Most discipline programs aie based on the need ior resfx\t"for 
people, time, and en\ironment. Wh.it ma\ be missing is respect tor self and 
lessons on appropriate beha\ior 
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Ian a series ot statf dexelopment sessions to formulate a mission 
statement for guidance-based discipline Begin this process b\ ha\ing the 
staff members answer the following 10 questions ni small groufn 

• What IS \ our bottom line- \V\ux attitudes, concepts, .ind skills do kids w ho 
attend \our scIkh^I get b\ the time thev lea\e the eighth grade^ 

• How main of your statf members can articulate this bottom line to kids, to 
parents, to the commumt\, and to each other- 

• How mam teachers know w hat others are tiA ing to accomplish on a dailw 
weekh, or montliK basis> How man\ c.ire- The miniature high school 
model ot depainiientali/atioii does not facilitate facultx • ommunication 
for the benefit of the students It does not help teachers understand and 
respect each other's etforts, either 

• How mam teachers lespect what other statVmembeis are trx ing to accom- 
plish and poitra\ that lespect through \eibal support' I low main piinci- 
pals know, respect, and \eibah/e that respect tor teaclieis^ What .ire we 
like as role models tor the students' 

• How man\ teachers can list the three jobs that lonsume most of the time 
of the building pniKipal- As the research indicates, etfectne principals 
must be the instructional leader in a building It becomes difticiiit to do 
that it teachers lonstantK send \oungsteis who commit minoi infiactions 
to the otllce toi disciphiie 

• How is guidaiKe implemented in \oui sciioop Do an\ \oungsteis fall 
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through the cracks? Do \()u Ic.uc it up lo the counselors and social 
workers to work w ith at-risk students' 

• How do the students feel about being a part ot vour school? Arc there 
ditVerences between grade levels^ 

• How does vour C()mmiinir\' view vour middle school' 

• How do vou promote what your school eioes? Do you use the statistics 
gathered bv the central office in a positive w av? Can \'ou send home a 
newsletter that says that 99 percent of the /oungsters ui vour sch. ' were 
not sent to the ofilce that week, or that 90 percent of them are readnig at 
grade level or abo\e? 

• What kind of goals do you have for the next fi\e vears? 

Examine both the discipline and guidance programs based on the statFs 
answers to the 10 questions, 

8 • Establish a steering committee t(^ explore models of guidance-based 
discipline. (See SASSr\AjicfidaforExa!laiccnt the Mtddle Level rndDcvd- 
opwjf a Mmion Statement for the Middle Level School ) 

9. Keep track for one month of the amount of learning time lost bv 
students who are sent to the ortice. Report the findings to the teachers. 

Principals of sch(X)ls in the studv statcxl that the a\erage amount of time 
spent with each of these students w as six hours. Usmg that as a bottom line 
figure, this entire group of students lost 55 davs, 11 w eeks, or r^vo and 
three-f(Hirths months of instructional time. This does not include time that 
these students spent in aftcr-sch(X)l detention or suspension. 

• Help teachers plan for effectiw instruction Offer them effective 
management strategies that will mmimi/e disruptions. (For a thorough re- 
view of research see. What Research Says to the Middle Level Practittoner, bv 
Johnston and Markle.) 

11 • Review the research on classr(X)m management and studv models 
such as realm- therapv, developed and researched bv William Glasser ( 1977). 
Glasser's program requires the teacher to help the student assess his or her 
own behavior, listen to them, determine the appropriateness, and plan cor- 
rective strategies. Most of the stuueiits in this study recommendcxi these steps 
without ever having heard of realir\' therapy. Glas.ser's own studies indicate 
that use of his s\stem can result in fewer office referrals, fewer fights, and 
fewer suspensions. 

• Assist parents in the development of positive links with the school. 
Parents of the studcTits most frequently sent to the office usuallv receive onlv 
negative messages from the sch(K)l. These parents mav haw gnen up on their 
kids and need to understand how to cope and discipline them themselves 
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Giunsch rs and ad\iscrs can provide parents with information vital to 
understanding the characteristics of the early adolescent. (For an example of a 
successful p. rent education program, see, Parent-Student Communication. A 
Middle Level School Challcnjje. by Bergmann and Oeighton ) 

• Inherent in this study is the knowledge that some students must be 
removed fron classr(K)ms they disrupt When teachers work in teams, thev 
can share ther perceptions of student beha\ior and strategies for effective 
coping or behavior change. Teams can identih guidance/discipline problems 
and develop a .'onsistent plan of action with the student 

14 • Identih' wavs to help these students W successtiil in sch(K)l (Purkev 
and Novak, 1984; Beane and Lipka, 1987). 

This study offers a simple start for sch(K)ls that face large numbers of office 
referrals. The process is a basic one — ask the students who are affected Ask 
the teachers to discuss guidance and discipline and de\elop a iiKxiel for 
guidance-based discipline 
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Appendix — Discipline Survey 

Dtrecttoti^: Select (.nly one response for each question Ask vour teacher for help it \ou 
don't understand the question 

Current Student Sunry 
Key — SO - Strongly Disagree, 1) = Disagree; N ^ N(M)pini()n, 
A = Agree; SA = Stronglv Agree 
1 Grade Level, 5 6 7 8 

2. Sex, M F 

3. Age, 10 11 12 13 14 



Dtsct^lme Sun'ty 



4. 


1 know how mv teachers expect me to act 


SD 


D 


N 


A 


SA 


5. 


1 know what will happen if 1 don't behave properlv. 


SD 


D 


N 


A 


SA 


6. 


Most of mv teachers have fair rules and guidelines 


SD 


D 


N 


A 


SA 


7, 


Our schtx^l teaches us to be responsible for our 
actions. 


SD 


D 


N 


A 


SA 


8. 


Students in our schcx)l respect each other 


SD 


D 


N 


A 


SA 


9, 


Discipline at our sch(K>l is. 

A. T(X) strict B Just right C Not strict enough 






A 


B 


c 


10. 


I feci safe at this sch<K)l 


SD 


D 


N 


A 


SA 


IL 


The students in my class beha\ e in such a wav that 1 
can learn. 


sr 


D 


N 


A 


SA 


12, 


1 feel that what Tm learning at this sch(X)l is appro- 
priate for my age group. 


SD 


D 


N 


A 


SA 


13, 


Suspension from sch(X)l is appropriate for students 
who break important rules 


SD 


n 


N 


A 


SA 


Students should be suspended from schtx)l for 












14 


Damaging properrv 


SD 


D 


N 


A 


SA 


15 


Injuring another person 


SD 


D 


N 


A 


SA 


16 


Truanci^' 


SD 


D 


N 


A 


SA 


17. 


Having or using alcohol, dnigs, or cigarettes 


SD 


D 


N 


A 


SA 


18, Too much teasing (harassment) of others 


SD 


D 


N 


A 


SA 


19, 


1 would rather be kept in sch(X)l but not attend 
clashes than be suspended and sent home for the dav. 


SD 


D 


N 


A 


SA 


1 feel the following are serious problems among students at our sch(X)l 








20. 


Dmg use 


SD 


D 


N 


A 


SA 


21. 


Alcohol 


SO 


D 


N 


A 


SA 


22. 


('igarettes (smoking' 


SD 


D 


N 


A 


SA 


23. 


Sexual behavior 


SD 


D 


N 


A 


SA 


24. 


Vandalism — destniction or theft 


SD 


D 


N 


A 


SA 




23 





I tcci that there is at least one adult in sth(H)l who 


sn 


n 


N 


A 


SA 




\\ |l| Ilvf**!! Xi\ I11>> if 1 ll 1i fNf^ \l'Nl<init. 

\\\k\ 11 ml 11 11 1 1 1 IL II 1 C L'lt II'IC mS 












lf\ 


I he teachers are eoiiceriied .Ux)iit iik* as a person, not 




n 


N 


A 


SA 




jiist how gtHxi a student 1 am 












77 

^ / 


1 generally teel happ\ at school 


Si) 


n 


N 


A 


SA 




I teel 1 can get help trom teachers to make hetter de- 


M) 


n 


N 


A 


SA 




cisions about mv lite 














1 teel It's OK to talk to teachers about m\ problems 


sn 


n 


N 


A 


SA 




I can solve mv own problems most ot the time 


sn 


n 


N 


A 


SA 


2 I 


I believe there is at least one teacher in this school 


sn 


n 


N 


A 


SA 




who knows me well 














It IS easv tor me to get help with mv problems at 


sn 


n 


N 


A 


SA 




school 














1 believe that 1 have learned to cieal with some ot mv 




I X 


i\ 


A 


SA 




problems better because ot what 1 have learned in 














sch(K)l 














S(^me ot mv dasswork has helped me to iinckTstand 


sn 


n 


N 


A 


SA 




1 1 1\ M. 11 I'L 1 IL i 














'ome ot m\ classes have helpeci me to get along bet- 


sn 


n 


N 


A 


SA 




zx with other people 












36 


I teel that mv parents and the sch(H)| are working to- 


sn 


n 


N 


A 


SA 




gether to help me 












XI 

»i / . 


1 have some()ne at home to talk to it 1 have a 


sn 


n 


N 


A 


SA 




problem 














It I ask mv teachers, thev are willing to give me indi- 


CIA 


1) 


N 


A 


SA 




vidual help outside of class time 












39 


I get along well with people who are ditFerenc tVom 
me 


sn 


n 


N 


A 


SA 




I ar ^lore able to underst.iiid how to get along with 


sn 


n 


N 


A 


SA 




otl e^s than when 1 tlrst entered this school 












J. 1 


1 believe that mv experiences at this scIkx)! are help- 


sn 


n 


N 


A 


SA 




ing me to understand wh^ [X'ople act the wav thev 












42 


CiO 

When 1 h.iv't" .i cotTinliint iw nn^l'^lftn 1 oi\ xi\ 


A 

k\ 


u 

n 










A Teacher B StKial Worker C! Nurse 














I). Principal E Another Student 












43 


In sch(K)l, I usuallv do mv best 


sn 


n 


N 


A 


SA 


44 


Mv teachers make sure 1 underhand what the\ teac * 


sn 


n 


N 


A 


SA 




m class 












45 


Regardless ot mv grades, Tm learning a lot th.is vear 


sn 


n 


N 


A 


SA 



24 
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